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CONTENT AND LANGUAGE INTEGRATED LEARNING (CLIL)
AS AN EFFECTIVE APPROACH FOR THE DEVELOPMENT OF
FOREIGN LANGUAGE PROFESSIONAL COMMUNICATION
SKILLS AMONG STUDENTS OF NON-LINGUISTIC
SPECIALTIES

The article discusses the content and language integrated learning
approach (CLIL) as one of the advanced and valuable techniques in the
system of professional training and the investigation of modern methods
of professionally-oriented education developed in methodological science,
taking into account their impact on the stimulation of students to study a
foreign language. Strengthening training actions has always been one of
the central objectives of teaching generally and, especially, in teaching
foreign languages to students of non-linguistic majors. This determines
the relevance of this work. The aims and objectives are specified, as well
as the criteria and principles for the performance of content and language
integrated learning are revealed, attention is given to the importance of
its integration with special disciplines, ways to solve problems that arise
when choosing and maintaining the necessary material, as well as in the
learning process.

Keywords: CLIL approach, communication skills, professional
communication mean, students’ motivation, speech behavior, foreign
language proficiency.
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Introduction

Currently, specialists who speak more than one foreign language are highly
valued, both in terms of everyday communication and in the professional sphere.
This need is caused by the rapid process of globalization of society. The function
of the topic «Foreign language» in the development of a contemporary personality
with professional abilities on the premise of «as a person fully realized in a career,
via a profession, generating the values of this profession» has been substantially
rethought [1]. Contemporary demands for the training of university graduates —
future professionals — include a number of specific competencies: the ability to
self-educate, possession of innovative techniques, understanding of prospects
and opportunities for their use, decision-making ability, adaptability to modern
civil and professional conditions, teamwork, and the ability to deal with stressful
situations [2, p. 44], as well as foreign language proficiency.

Materials and methods

The research was carried out on the basis of the application of theoretical
research methods within the framework of comparative and logical analysis.
To conduct an analysis, the educational programs regarding the non-linguistic
university approved by the Ministry of Education and Science of the Republic of
Kazakhstan were used. A theoretical analysis of the scientific and pedagogical
literature was carried out in order to study the use of the CLIL methodology at
higher education institutions.

In many universities, according to the educational programs, foreign language
teaching (as usual English) to non-linguistic specialty students stops on the second
course, and it should be noticed, as they have no practice in speech in the other
years of study, communication skills are not developed neither. So, the necessity to
integrate major disciplines with language studies through all the academic period
is vital for graduate and undergraduates as well.

Among the educational methods that include simultaneous teaching of both
a foreign language and a profile subject, we can highlight the subject — language
Integrated Learning Methodology (content and Language Integrated Learning-
CLIL), which is able to influence the formation of the necessary competencies in
students of technical, humanitarian and other fields at the University.

Results and discussions

In the year of 1994, a multidisciplinary university scientist named David
Marsh coined the term Content and Language Integrated Learning (CLIL) while
organizing study on the state of languages education in Europe [3]. According to
the report, this triggered a pan-European discourse with experts from Finland and
the Netherlands. The issues raised included how to incorporate advanced foreign
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language teaching experience from particular types of private institutions into the
syllabus of regular schools and colleges.

European academic standards at the period, as well as the political environment
linked with issues in Content and Language Integrated Learning (CLIL). According
to David Marsh, «The political impetus was the premise that mobility across
European nations involved a higher degree of linguistic ability in reference to
national languages, which was acceptable at the time.» Furthermore, in far more
than two decades, the entire viewpoint of CLIL has evolved beyond just learning
new languages to incorporating creative techniques within the program. CLIL is
becoming more popular as a method in European countries. Most European nations
are expected to use CLIL more in the future [4, p. 6].

Also 1994, the following definition of subject-language integrated learning
(CLIL) was established and implemented:: «Subject-language integrated learning or
CLIL is a bi—directional competence-based approach to learning in which a foreign
language is used for teaching both the main subject and for learning the language
itselt» [4, p. 6]. CLIL, as one might expect, blends and incorporates techniques
to teach the discipline with learning the target language. Apprentices typically
pursue one or even more disciplines in a foreign language when CLIL is applied.
Nonetheless, we cannot claim that learners would understand English competently
at the same time or before learning a major subject. Learners study the language
and the subject in one time.

As emerged in the insights of Sophie loannou-Georgiou and Pavlos Pavlou, the
three main features of the CLIL methodology can be distinguished [5, pp. 13-15]:

a) Foreign language blended with topic material, such as geography, science,
history, and so on. Learners acquire language using subject-specific literature that
has been abridged [6, p. 11-12].

b) Because CLIL has its roots in many socio-linguistic and sociopolitical
settings, it may be applied across any language, age, and degree of education, ranging
from preschool to higher education and vocational training. In this perspective,
CLIL corresponds to all European educational programs meant for all people, where
multilingualism and diversity are viewed as encouraging unification, empathy, and
accessibility among Europeans [6, p. 11-12].

c) Itself as method, CLIL might include the evolution of social, cultural,
cognitive, linguistic, academic, and other learning abilities, along with the
enhancement of subject and language competence in the area of study [6, pp. 11-12].

English as the «predominant» language is used widely in most of universities
in Europe. In this respect, many CLIL find the technique a unique way to study
several subjects simultaneously.

Here are three most common integrated content and language approaches:
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ESP (English for specific purposes);

CLIL (Content and language integrated learning);

EMI (English as Medium of Instruction) [7].

English for Special Purposes (ESP) is a «functional variety of language
that contributes to the successful and adequate communicative act of specialists
in various subject areas» [5]. The main objective of the ESP program is the
formation of students’ language competence. Much attention is paid to improving
communication skills in a foreign language, enriching vocabulary and improving
the level of proficiency in professional terminology, grammar and discourse skills
on professional topics.

In a broad sense, the purpose of subject-language integrated learning (CLIL)
is to acquire knowledge and improve skills in a specific subject, while language
knowledge and skills are improved in the process of mastering this subject. More
specifically, the goals of CLIL were presented by D. Coyle through four components
(the so-called “four Cs’):

1) «content» (content);

2) «communication» (communication);

3) «recognition» (cognition);

4) «culturey (culture).

There are indicators for components in the design by D. Coyle. «Content»
answers the questions: « What are the goals of learning?», « What to teach?», « What
do students learn new?», «What is the result of this training?». «Communicationy
is to distinguish the instruction language, special dictionary development, language
correction in the process, the choice of communication types, showing the necessity
to use polylogical discussion forms of interaction in the educational process.
«Cognitiony is to indicate the reflecting skills that show the focus on the subject and
the language studied, the of questions leading to correct answers, the tasks necessary
for reasoning. «Culture» involves selection of the social and cultural meaning of the
theme and integrating lesson material, as well as taking into account the individual
qualities of students. A remarkable thing is that, according to the author, the central
part of the whole pyramid is the «communication» element, which means the
implementation of the other three components through communication [8].

1 The content («content») of the educational material is aimed at improving
skills and abilities in the profile subject — defining content (Content):

What will I be teaching?

What will students learn?

What are the learning objectives?

What are the expected results?

62



Becrhuk Topaiirsipos ynusepcuretra, ISSN 2710-2661 Cepus [leoazoeuueckas Ne 3. 2022

2 Communication («communication») defines the communicative purpose of
discussing the topic of a profile subject through a foreign language - connecting
content with language (Communication):

What language knowledge will be needed for this topic?

What are the specialized words or phrases?

What grammatical structure should they use to convey your idea or talk on
the topic?

What activities will be used to develop the language?

3 Cognition focuses on the combination of acquired knowledge with the
expression of one’s own thoughts in a foreign language - think about what thinking
skills are possible develop in the lesson (Cognition):

What questions will I ask to encourage students to thinking?

What tasks need to be developed in order to develop thinking high-order
thinking?

‘What thinking skills should be focused on in this topic?

4 Culture («culturey) involves the selection of material aimed at cognition and
definition of oneself, surrounding people and the world as a whole - the cultural
aspect will run like a thin thread throughout the topic, helping students to look at a
topic from the point of view of another culture, the most developing intercultural
thinking (Culture):

What are the cultural implications of this topic? [9]

Interconnected subject and language instruction when at higher education
institution is a promising trend of academic and experimental learning, and there
is no one accepted framework according to how interdisciplinary training must
therefore be performed at an universities. Each education sector may have its own
distinct qualities, that influence how and what students study in an additional/non-
native language [7, p. 5].

Like any technology of teaching a foreign language, this method has its
own advantages and disadvantages. The advantages of using this model of the
methodology:

1 Students acquire a good amount of language bulk, meaning diving into the
environment of the language studied;

2 Specific terms are learnt while exercising on various topics, typical linguistic
constructions, which contributes to the appending of the learner’s vocabulary with
subject terminology and prepares for future studies and application of knowledge
and skills acquired.

3 The language integration method allows you to move away from the standard
presentation of the material and get a wide range of knowledge that will be useful
for future professional and everyday communication. Students learn not only their
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language skills, but also various spheres of life: medicine, art, business, etc. they
will be able to demonstrate their knowledge.

The drawbacks in using this model of methodology can be attributed to: two
of its main reasons - insufficient knowledge of the teacher of a foreign language in
the subject and insufficient knowledge of the language of the subject teacher. The
conclusion can be attributed to the imperfection of some textbooks in English, as well
as the insufficient number of lessons in accordance with the curriculum. The use of
this method complicates the different levels of proficiency among students, which
can lead to an increase in workload and, accordingly, a number of psychological and
psychosomatic problems. The teacher includes, in turn, the relevant search queries,
for example: the use of different forms and the feasibility of obtaining material and
organizing educational activities using the capabilities of students and identifying
creative activities.

The greatest difficulty in teaching oral foreign language professional
communication in the absence of a natural professional language environment
is teaching speech behavior adequate to typical situations of future professional
communication. In this regard, the educational process should take into account
typical situations characteristic of professional communication, which would create a
motivated need for foreign language communication and would bring the educational
process as close as possible to natural professional communication.

Therefore, one of the main ways to solve this problem and at the same time one
of the conditions for effective content and language integrated learning is the use of
educational speech situations and role-playing games in the classroom, contributing
to the creation of an imitation of a professional foreign language environment,
increasing students’ motivation for foreign language communication and forming
their awareness of the need to use appropriate speech patterns and tactics of speech
behavior.

During their studies at the university, students acquire a certain level of
professional competence, which is based on knowledge, skills and abilities
corresponding to certain qualification characteristics of specialists of a certain profile.
The foreign-language communication skills and abilities acquired by them during
their studies at the university should ensure the readiness of graduates for foreign-
language professional communication (and further self-development). Therefore, it
is expedient and methodically justified to simultaneously consider both professional
and communicative training in a foreign language, involving the formation of
students’ ability to communicate in a foreign language indirectly (through reading
and writing) and directly (orally) in specific professional, business and scientific
fields and situations. The introduction of various forms of communication using
innovative technologies, the expansion of the creative and scientific potential of
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students ensure the formation of a linguistic personality capable of realizing itself
in modern society.

For the successful implementation of subject-language integrated learning
in the educational programs of universities, teachers need not only to know the
content of the discipline taught well and to master a foreign language as a means
of communication at a level sufficient for conducting classes. It is necessary to set
realistic goals that take into account the level of preparedness of students both in
the subject and in a foreign language. When selecting content, teachers need to
follow the principles of CLIL, taking into account what cognitive load students
experience when studying a subject by means of a foreign language, knowledge of
which may be lacking to complete the task. Teachers should be able to identify and
flexibly respond to the difficulties experienced by students, offering appropriate
forms of «support» and using a variety of teaching tools from graphic organizers to
multimodal educational texts.

Conclusion

To summarize, content-language integrated learning (CLIL) is a comparatively
recent focus and dedication which must be speculated of as an exceptional method
of educating trainees centralized subjects by a different language (teaching content
through foreign language) as well as foreign language instruction through the
particular topic itself (teaching foreign language through content). This approach is
of significant interest to foreign language teachers, as well as a number of university
teachers who speak a foreign language and teach their major topic. Consequently,
by merging two orientations, subject teachers may teach not only their core topic
in a foreign language, but also employ crucial language teaching tools such as
teaching English grammar, sentence patterns, and other parts of a collaborative
instructional approach.
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MOHAIK-TUIIIK KIPIKTIPITEH OKBITY (CLIL) TIIAIK EMEC
MAMAHIBIKTAP CTYIEHTTEPIHIH IIET TUITHAETT KOCIBA
KAPBIM-KATBIHAC JAFJIBLIAPBIH JAMBITY AbIH TUIMII
TOCLTI PETIHJE

Maxanaoa nondix-mindix kipikmipineen oxvimy (CLIL) sicozapui
Kocinmik 6inim Oepy dcyliecinOeci UHMOHAYUALLIK HCOHE MUIMOL
macinoepoiy OIpi dcone vdicmemenix 2blibiMOa 93ipIeHemin KOCInmik-
baz0apnan2an OKbIMyOblH JHCAHA MYACLIPLIMOAMALAPLL MeH MOCLIOepiH
onapovly cmyoenmmepoiy wiem minin oKyaa Oe2eH bIHMACbIHA 9CEPIiH
eckepe omulpuin manoay peminode Kapacmuipoiiaovl. OKy ic-opexemin
HCAHOAHOBIPY OPKAUWAH HCATNBL OKBIMYObIH JHCOHe dcipece MINOIK emec
MAMAHOBIKMAPOLIY CHyOeHmmepin uwiem miioepine oKblmyobiy Oacmol
MiHOemmepiniy 6ipi 6010b1. Byn ocel srcymbicmobly 03eKminiein aHbIKMatiobl.
Maxcammap men mindemmep auKbIHOAIObI, COHOAU-AK NOHOIK-MINOIK
uHmezpayuaIan2an OKbImyosl icke aculpyovly Kazuoammapsvl MeH
Kpumepuiiiepi auibliovl, OHbl ApHAUbl NOHOEPMEH UHMeSPaYUusLayoblly
MAKbI30bLIbIZbIHA, KAXHCeMmMI MaAmepuaiobl mayoay MeH Ma3MyHbIHOA,
COHOAU-aK, OKblmMYy npoyecinoe myblHOAUmMbIH NPoobaeManaposvl uieury
JHCONOAPBIHA HA3AP AYOAPLLIOb.

Kinmmi ce30ep: CLIL mocini, KOMMYHUKAMUEMOK 0a20bliap,
KOCINMIK KOMMYHUKAYUs Kypansl, cmyOeHmmepoiy yoxcoemeci, colliey
MIHe3 KYAKbl, wiem milin Mmeyeepy

*I. 0. Paxumbexrosa’, JK. A. Kycaunosa?, I'. M. Tynexosa’
12Kazaxckuit arporexunyeckuii yuusepcuret umenu C. CelidymnHa,
Pecny6immka Kazaxcran, r. Hyp-Cyunran;

STopalirbIpOB YHHUBEPCHUTET,

Pecny6inka Kazaxcran, 1. [TaBmomap.

Marepuan noctynuin B penakuuio 14.09.22.
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MPEJMETHO-SI3bIKOBOE MHTETPUPOBAHHOE OBYYEHUE
(CLIL) KAK D®®EKTUBHDII TOJAXO JJISI PASBUTHS
HABBIKOB HHOSI3LIYHOT'O IPO®ECCHOHAJILHOT O

OBLIEHMS Y CTYJIEHTOB HESI3IKOBBIX CIIELUATBHOCTEM

B cmamve paccmampusaemcs npeomemuo-sa3viK0601
unmeepupoganuvlii nooxod (CLIL) xax 00uH u3 UHHOBAYUOHHBIX U
aghpexmugHbix NOOX0008 6 cucmeme GbiCUlec0 NPOPeCcCUOHANbHO20
00pA306aHUsL U AHAU3 UCCTEOYEMBIX 8 UHOSI3bIYHOU MEMOOUYECKOU HaYKe
HOBbIX KOHYeNnYull U MexHoN02Ull NPOhecCUOHAIbHO-OPUEHMUPOBAHHO2O
00yYenUs, 8 3a8UCUMOCTNU OM UX GIUAHUA HA MOMUBAYUIO CHYOEHMO8 K
U3YHEHUIO UHOCMPAHHO20 A3bIKA. Akmueusayus yuebHol 0esmenbHoCmu
6ce20a A6IIACh 0OHOU U3 2AGHBIX 3a0a4 00yHeHUst 6 00weM U, a 0COOEHHO,
00yyenUs cmyoeHmos8 Hesi3bIKOGbIX 8308 NpU 00YUeHUU UHOCTNPAHHOMY
A36IKY. B cmambe paccmompenv npunyunvl u Kpumepuu peanuzayuu
npeoMemHO-A3bIK0BO20 UHMESPUPOBAHHO20 00yYeHUs, OmMMedaemcs
BAJCHOCMb €20 UHMe2PaAYUU Co CHeYUualbHbIMU OUCYUNTUHAMU,
nymu pewieHusi npooiem, B03HUKAIOWUX NPU 6blOOpe U COOepHCaAHUs
HeobX00uM020 Mamepuaid, a maxaice 8 npoyecce 00yUeHusl.

Knrouesvie cnosa: nooxoo CLIL; kommyHuxamugHvle yMeHUs.,
cpedcmea npogheccuoHanrbH020 0OueHUss, MOMUBAYUS CIMYOEeHMO8,
peuesoe nogeoeHue, 61adeHue UHOCMPAHHbIM A3bIKOM
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